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In order to arrive at my personal philosophy of guiﬁaﬁcé
I feel it is first necessary to enquire into the nature of the
person who will becme involved in guidancees In my opinion not
everyone is suilted for guidance, simply by their nature., I one
is to be successful, I feel the person must first and foremost
be dedicated completely to the idea <t1hatl his purpose iz to
serve the children that come under his influencc. He must be
prepared to give unstintingly of time and talent,with little or
no thought or regard for materialistic gain in wealth or in his
positione These,l feel, will follow naturally,

Guidance, to me personally, is a celling; a call equally
strong to that felt by a minister, for example, This call would,
ideally, be received by a teacher who has five or more years of
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n the eyes of the

e

successful experience,successful not only

administrators under whom he works but in the eyes of the pupils

"he has taught as well.This teacher would know, love and understand

children in all their ages, moods and various behavior patterns,
This person would be willing to continue endlessly to learn more -
and mr.e about children through personal experience, observation,

or study. .This is whers dedication becomes most important, for in

my opinion, a persor who takes a3 guidance course simply to move
. I ] , i o

into another Saiary category or some other equally invailid reason
saould not be in the guidance program. This may sound like a vain,
harsh statement but I say it for two reasons, One is the thought

of an educator I admire greatly who once said ,"Wha% more valuable
raw material can a teacher be given to work with than the mind of

a child?" The second is this - I would ask those who question to
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keep in mind  that guldines personmoel deal daily with pecple's
lives and these should not be tampered with by someone who does
not care, and I mecan really care.

What is guidance? Ifeel that guidance is an attempt,
hopefully successful, to assist the child to evaluate the situation
in whiéh he finds himself, Regardless of the child's age, hopefully
he will be successful in discerning s way in which he may mee’
life,AS THE CHILD SEES TT, Guidance and guidence personnel
should be able to assist in any situation whether it be academic,
socisl, emotional or whatever, The guiéance prerson then, perha,

simplv by listening, perhaps by a question or a suggesiion, aids
£ 3 - =1 £ 3 HI R H
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the child in finding a sclution to the particular problem or
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concern, whethar graat or small, that concerns him at that time.

Guidance is a feeling of empathy between the child and his
cour.sellor, a state of rapport such that when the child leaves,
he leaves with the feeling -~ here is someone who feally listens

to me, who really cares, who is really trying to understand my
'problem as I see it and is trying to help me to do the same, In
other words the child must see the counsellor as one who is
sincerely wishing to helpo

Guidance 1s a E%ﬁéy of humam behavior. It involves those
factors which motivate certain kinds of behavio or, the behavior
itself, an understanding of the results both good and bad of this
particular behavoir, It also involves a study of the methods that‘
may be used to help the child understand why he acts the way he
'daes, and if necessary assist to correct the behavior to his

advantage. This again involves dedication for many houxts of study
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and/or working with the child may be necessary to accomplish this
goale

Many more points of value covuld be added to give a philozophy
of guidance but these are the ones that ccﬂcérﬁ me most, In conclusion
may I add that one mure point should be added to 1y vphiloesopny of
guidance, in the form of clarification. Guidence to me, and this

of course is a personzl feeling,le a way of thinking, indeod a way

i

of life. To some this may sound ideglistic and old fashionad,perhaps

outdated in this modern world, I, however, could not approach

any other basis for the matesrials with which I work,
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the minds, the emotions, the liveu of the people with whom I
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come in contact are too valuable to be considerc

Lo

in any other waye
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Thﬁ guid?ﬁﬁé progeam in N@rtemﬁn Middle School wan a venture

into a cempletely new area. Becuuse of this fact I fellt +het it
could present many problems that would be mine to overcome.ln an

attempt to assess the situation I considered +that the following

some administrators and school personnel are relnctant for one
reason or another to let it becoms a2n integral part of the totsl

gchocl programe

s i

2, The placing of guidance personnel in a school creates an
additional cost, this of course is an adéiﬁiénal burden to the
taxpayer, and the sometimes unapparent results of the guidsnce
program do not lend themselves ta selling the public,

3oMany teachers, probably because of a fear of those who
come to inspect, tend to be apprehensive and in scme cases do
not trust guldance personnel, feeling that this 1s just one more
person who will report them to some superior,

4, Roy some time the idea has been held by mahy people in
education that the teécher, because of his closeness to and his
understanging of the pupilsAin his class, is in the best position
to hzndle the guidance in an incidental way.

While these are by no mezns all the problems, they seemed to

me to be the most urgent and therefore the ones I should deal

ot

with first before an effective guidance program could be

implemented in the schopl,.



In ny efforts to cope with these problems I felt that thres
areazs shoud be stressed, in a most diplomatic way, when I came in
contact with administrators, staff o¥ parents. These three were
1l.communication 2.understanding 3. involvement., It is my considered
oninion that most of the difficulty in establishing a guidance
program in an elementary school wculd arise from the fact that
most of the staff are in complet2 lgnorance or have very vaguce,
often incorrect ideas of the program in guidance,its purpose,its

methods and its position in the overall program of the school,

wq

Let me emphe size here that it is not my pﬁrgazé or my right to

lay the blame for this situation on anyone, suffice it to say that
in some areas these conditions exist., My Jjob then in setting up
the guidance program was to communicate with all concerned in

the educational welfare of the child.This aspect leads naturally
to understanding, for in my communicatlilon I attempted to give all
concerned, insight and understanding of the role and objectives

of the guidance department and its personnel, This seemed to me
iﬂtérested as I am in the total development and educational
growth of the child, Here too, many of the fears , concerns and
nisunderstandings cen be brought out into the open and removed
because with understanding fear disappears.In establishing this
rapport and understanding I attempteﬁ:to bring the third need to
the fore-and deal with it in turn., This need was involvement,
which to me at this point seemed to be basically public relations,
Teachers or any other educational personnel who can not commun‘cate
with or understand guidance personnel or thelr job are naturally
golng ta feel left out and will preobably resent this person., If,
on the Dther‘haﬁd; they become involved in working with the
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guidance staff,they will probably be willing and anxious to make
a contribution. Thlas ,T feel, is equally true of teachor,parent
or administrator.involving these pedple.means that part of the end

result is becepuse of their contribution, so gujidance increases in

importance In thelr eyes, In effect then, the idea I wish to convey

here is that I felt (and feel more strongly now) that all persons
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concerned¢ with the education of the child must be part of a am,
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thé worth of each individual member
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a team which recogniz

cepts and if sultable acis on their idsas, Thus through team-
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work,the gnidance department becomes an active, helping,integral,
unthreatening part of the educational environment in which the
child finds himself, It is my opinion that without this atmos sphere

the guidance services cannot function effectively, thus it is most

urgent that good relations be established as soon as possidble,

The question then arise ....how? There are probably as many
methods as there are counsellors but may I suggest a few, I feel
the starting point is the principal's office, The counsellor must
realize that the principal is responsible for the school program,
This implies that he will want first of all an understanding of
the objectives, program and methods the counsellor intends to usse,
No program should be entered upon without his complete under-
standing of what it wiil involve in content, time gmdg'c::):ﬁaj.,S.i His
approval is a prerequisite to its use, The counsellor may find it
nééeésary to make 'S%té slowly to ensure the complete understanding
of the staff and more impcfﬁantly, the principal, Perhaps a start-
ing point would be tc find some area of common iﬂfgregt with the

principal, testing Ffor instance, and volunteer help in evaluating
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test 1ﬂfu1t: or whatever night be usceful. Tt s ecqually inportant
that a thorough Jjob e done; and meticulously done, for if errors
creen into The results and corrections or other extra work hus to

be done because of the counsellor, the counsellor does himself

and guidaﬂce more harm than geod, and rightly so., The method, then,

show yourself \LTTTHQ to work, do a good Job and make yourszelf an

set to the staff and principal, The counsellor must always bear
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as
in mind that h2 can only work,or offer to work, as opporitunity

f.He cannot dictate, even though the matiter in
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presant

guestion seems very urgent, for the final authority rests in the

hands of the principal. However, in most cases as the counscllor

proves his worth he will be more and more accepted as a member of
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the educational team and
Unfortunately,I believe some principals feel that a guldance

counseilor 1s a threat to their authority and the sooner this
falsehocd is dispelled, the betler . In my particular case in
Norseman, I fe=l that I have been most fortunate in being able
to work very c¢losely with my principal, and whiie some results
have not been all that we might have desired, together we have
evaluated and made changes that hopefully neét year will improve
the guidance services,

Many teachers also see the counsellor either as a threat or
someone who sits in an easy chair all day and telks,doing no real
work., Quite nafurally, if they hpldéthis viewpoint they resent
and question the value of having arcaunsellcf in the school.Here
again then the first job of the counsellor is public relations,
How may good public relations be established?l would suggest the

=



Following vave o methods, thoueh there are othere, 1T foeol that it
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is very important that the teacher see the coungellor as another
menber of the staff whose primary objective 1s exactly the szme as

theirs.This means then that the counsellor should get to know the

staff on a personal basis as soon a8 possible and acquaint them

with the above Tact, .This cannot be done in a formal manner for the
tendancy might be for +the teacher to listen politely and then
promptly forget the conversation. It is better T feel to convey
this information gradually in a rather informal atmosphere such
as a casuval meeting in the heall, 2 staff room chat or perhaps a
visit to the classroom if it is fell the teacher will zccept this,
At such times assistance can be offered in a diplomatic way which
will pose no threat to the teacher if +they are inclined tc be
unsure in their thinking about the counsellor. As with the principal
L; assistance must be offered, not thrust upon the teacher. At some
time during these ccaversation the counsellor should make the
teacher aware that he reépects the teacher as a fellow educator,
as a person of intelligence and as one who has a worthwhile
contribution to make because of his closeness to the child and his
understanding of the child in the ciassroom situation.In other
words the teacher must be made to feel +that he is an important,
integral part of a team whose task is the optimum educational
development of the child. Once the teacher understands that he
is needed and his opinions are respected, he will likely place
his influence on the side of the counsellor. The teacher should
also be made aware +that results in guidance are not magically
instantaneous,By working with the counsellor in planning, study
of the child, assisting as much as possible to solve the problem,

the impatience factor j}s reduced to a minimum,




Why is all the above necessary Lo have a successful gnidance
In my opinilon it is simply beesuse these are the basic,

simple human relations factors thot for much too long a period
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have been neglected, lLet's be realistic, Teach r

t is nztursl for them to question ths motives of somecne who

=i

appears, clutching his guidance certificate in his hot 1little

hand and proceedz to reform the school, the staff and the program,

Communication, vnderstanding and involvement must be established

between counsellor and teacher 1f 2 guidance program is to operate

the approach I used and as 1

e
o

to advantage in a school., This
stated earlier, while there have been some flaws, by and large
the program at least began to become established and to assist

be
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the schoole A third area in which I attempted to wor
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I felt it iz so often neglected , possibly Dbecause o

-

time or lack of interest, 1is with the parent. Again let us be
realistic., The parent Ffvom many aspects is the person who makes
the existance of the guidance counsellor possible and necessarye
The counsellor Shgpid remember that in many instances the parent
is afraid, afraid of an unknown factor that has entered the life
of their child =~ guidance. Several approaches to the parent
could be taken. I fell it was the responsibility of the counsellor
to make contact with the parent at the earliest convenient time.
Much the same type of information waﬁid ba giveﬁ to the parent
as to the teacher and the same basic respect for the parent as
an individual would be shown, The method of contact would varye.
In my paftieular case I contacted the pareﬁﬁ by phone and if the

situation warranted suggested a personal interview at the parent’s

(i

convenience in my ofifice,0ther meane of course could be used.

q

These might be a visit to the school, even %o the extent of asking

the parent to sit in gn several classes on an ordinary day when




they might see theie child in 2 normal clasgasroom situation wilh

s, This does take courage but the resultant communicalion
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e parent 1s well worth the

and unﬁar%tsnﬂiﬁg on the part of !
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or some other similar

iy

strain involved, A Home and School meetin

sion can also be used, Obviously there are certain aspects
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of guidance wnat are ganfiuentiai, but once comrmunicati
established these cen be explained. Any competent guldance coun-
sellor will realize that the parent has much to offer in helping
him to understand the ch;ld and so wz]l obtain this knowledpe and
use if@

The first task then as I saw it was as oulined above,to
begin communication with those involved in any way, to help

understanding of the role and aims of the counsellor and finallx

n some aspect of assistance

r'",_‘m

to involve as many peorle as possible

so that they feel part of the team,
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vag cet up this year in Norseman Middle
School I had seventeen scheduled classes,five grade six, and

ix each of seven and eight,The remaining time was leflt free

1]

for counsclling and of this time X was to teke five professional
development periods. At my reguest these periods were deleled as
I felt I would prefer to be relatively free for counselling as
needed, In zddition two periods . weak were tenatively set aside
for conferences with the principal as need arose. The course of
study followed was that outlined by the Department of Edvcation.

= =

One excepntion was grade six, where to the best of my knowledge no

i course eyists, To deal with this problem T used a course that hed

| beer prepared under the direction of the Degartméﬁt by one of

- our coordinators.Basically the grade six course dealt with unite
on study skills, Eetting along with iriende and peers, getting

along in school etec.While these courses served the purpose I

felt that there were flaws which I shall deal with at a later
point in this field study.In an effort to keep the pupils in the
classes mativatedg I tried several approaches,One naturally was
~the Tormal lesson which was useful for some topics such as those
on emotions in grade seven. I supplemented these lessons with a
considerable amount of audio-visual material such as movies,film
strips (combined with records if possible), tapes of broadcasts,
ard so on., Three methods I used experimentally that seemed to

work reasonably well were discussion or buzz groups. In these

a topic was presented, broken down into areas of intersst for

discussion by small groups of pupils, then each group reported

baek to the whole class for further discussion and evaluation.

RIC . 12




A second nethod that was experimentnl Ffor me al leact was
role playing. Keal life situations were presented te o small group
of puvnils,then they had to act cut how they would handle thic kind
of situation. An example mighl be - you have been called to the
principal's office. "hen you arrive he says that a punil hzs sald
that you hit him in the yard,What would you do? The numbor of

situstions that can be nresented to the pupils is 2almost limits
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less and they enjoy the break in routine, Many commoents come from
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playing is comple

o

the evaluation after the
ig that of letting the pupils themselveg assume the role of the

her, This requires preparation so thet the pupils must be told
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in gdv;née,PFQTEFably two weeks at least.In most cases a group
of thr=e or four students wonld research the tenic and when
pregenting it one or two would be the teacher.Scveral aspec

this method surprised me. The onurnils are strict disiplinarians and
if any child ie out of Dréar the remainder of the clags rally ©
help the "teacher".Given a resvonsibility such as this +the student
1 do a great amount of resgearch, and rarely brings iﬁ materdial
that iz not authentic since they do not wish to be tripped up by

the class,Grade sixes are uninhibited enough that they thoroughly

enjoy this type of lesson and dec an excellent job,
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Counsellin at amount of my time, in fact there

o0k a gr
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was just no end to it. Referrazls were made in hree ways, by the
teacher , by the principal, by self referral, On occasion I would
request to see a child but I found anyone that came to my attention
usually was referred in some other way.Unfortunztely for a good
part of the year many of the counselling sessions were of neces sity

crisis oriented.I say unfobtunately because I feel that once a



steblished 11 must be a preventative
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gnidance sevice
service,; net a crisis criented service,In a school of apoproximately
five hundred and fifty pupils I had forty seven teacher referrals,
over six hundred self referrals and discussed probably one hundred
pupils with the drincipal .Somec eof the pupils were in to Boe me
four or five times during the year. 'hese requests have dealt

with many topics, among them low achievement, disipline problems

)
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such as aggressiveness, study habits, personsl problems both at
home and in the school, testing, choice of options and cimilar
concerns,. Some of these coungelling sessicns will be discussed
in more detail later in this paper.,

A new field tc me, and one that I feel will need to be
explored further and used to a much greater extent next yesr was
counselling in small groups.This has several adventzges az2s 1 see
it ,primarily the fact that the counsellor can deal with secveral
pupils at one time, thus saving time and seeing more students, the
students tend to relex and reveal their problems in a smallenr

group , the students tend to accept evaluation and criticism from

the peer group that it would be difficult for a counsellor to
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and have acceptaed, In the evaluation of the program ,some
of the students expressed their feelings about group work, This
will be discussedAlaterg In the spall groups the counsellor stays
as much as possible in the baékgrgund, ecting only as a resource

e

e
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scn, However , he may be asked by thegroup to become part of
the group. However ,if such is the case he must not enforce his
will or ideas on the groupe. The students are permitted to talk

about, any subject they wish, including much to EPEj surprise,

teachers, school program, parents etc. It is most important that

E%

at this point the counsgllor pernit them to express their feelings



cnenly, withoul criticism in any form from the counsellor, In
other words ho muagt boe compleltnly accantine, As o Lpuost ie wgiles
un gradually bebween counsellor and the groun (and they will

deliterately test and balt the covnzellor to ser if he really means
they can +talk about enythine and will respect the confTidentizlity

S

of the groun) gradually the topics will change and they will begin

behavidwy: In most cases I found that the solutior
punils was very similar to one I might have sugpeeted and it was
more readlly accepted because it wzs their sugges

One last comment on small groups. I learned the hard way that

;

3

it is not wise to let jJjust any group of pupils get together for
group dicuesions, for personality clashes can develon, I would
suggest that every group should consist of no more then seven

« These should be carafully chosen so that at least one,
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referably two pupils,will act se control for the group. If for
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example a group censists of seven selfish, egotistical, strong
willed individuals then it will l1likely result in disaster. In my
work this year I had only boys in the groups but it is my hope
to have groups of all girls and mixed grouns as well as ali boys

next year.
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Referrals from teachers made up a portion of my counselling
duties. These were a Eit slow in coming at first but as the year
progressed .the tempo picked up. Referrals were made for meny
reasons, but for the most part mainly because of a écﬁéérn about
the academic progress of the pupil or because of a discipline
problem, .The%e two at first particularly seemed to be the major
concerns of the teachers, hopefully this wi'll change =2s time passes,

In. an efturt to assist Phe teachers as much as possible several



courses of action were followed. “Yhenover punils dicusased a problem
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with me I attempied to convey as mueh information {o the tzacher a
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f it was .
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I could without betraying the confidence of the pupil,
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important that the teacher know snecific detalls, I asked for and
vsually got,permisasion from the pupil to discuss he matter with

the teacher, Conveying information,; without batraying confidence,

m
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yortant I feel for as one teacher indicated,"Supnnse a child
tells of a serious problem at home, if the teacher simply knows

there is a problem without knowing the confidential details it

"‘T“

will help the teacher to understend the child's actions on that

sist
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particular day and make allowances'Testing also was used to
the teacher, When a pupil was tested by pupll assessment arrangementy
were made Tfor the tester to have a conference with the tleacher to
interperet the test results, make recommendations concer.ing the
program the child should follow in view of the test results,any

modification in the way the child should be handled etc. In several

L]

instances also assistance was given in parent interviews, in some
ases by conveying information about the student, in others by
taking part in the interview,

An attempt was made to make the guidance office, or as we
called it guidance sef#iees, an integral part of the program, It
was stressed that the outer office was for the use of the pupils
at an§ convenient time, In this office & resource centre was
gradually built ap with the idea the materials were there to be

used by the pupiié. Readily available were books and pamphletsg

m

records, tapes , filmstrips and the machines to use these material:
Many students spent time at noon hour or after 4p.m. looking

up information. Thisspad a beneficial side effect in that many

S



students used these as an approach to an interview. It also assisted
me since it provided an additional contact with the students. In an
effort to keep the material as current as possible tapes were made
of radio broadecasts for student use.

Seversl activities outside the school enhanced the program. One
of the maior concerns of the grade eight pupils is the new collegiate,
All collegiates were visited by the student that would be attending
them the following year. Efforts were made to increase and improve
communications between these schools and Norseman. I visited some
before the pupils and took coloured slides in some cases, particularl&
of technichal sections, to illustrate the type of school, The '.=zads
of guidance were given as much informavion as possible to assist them
in placement in the collegiate. All junior schools that are feeder
schools for Norseman were visited. At that time I briefly gave the
;s pupils some indication of major changes such as rotary and also showed

a series of coloured slides of our school. A few weeks later this
was followed up by a vieit of the junior schools to Norseman at which
time they téure§ the building.

There are two duties that complement the guidance program in
the school. One is the resPGnS;bili%y for phoning parents of grade
eight pupils concerning attendance,This provides a contact which can
lead on occasion to such things as suggesting homework be sent home,a
brief discussion of the pupil's progress and/or arranging an interview
if this is felt to be worthwhile. A second example would be working
with the student council.This does tazke extra time, but meetings are
held out of school hours; It provides an excellent opportunity to
establish lines of ccmmunicatiaﬁ with the student body and through
the council topics such as disipline, responsibilities of students,
guidelines for conduct, school spirit etc. can be handled indirectly.

-KﬁjThis.further prcvides'gn iﬁdiréct‘;iﬂe +to0 the student's feelings
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Toward the teachers, which in turn can provide feedback to the
Teacher conterned and thus help classroom dynamics,

I do not wish to dwell on the physical facilities, but briéfly
they are as follows. The room used by the puoils wzs about half the
size of a classroom. In it were bookshelves, easy chairs, a couch,
several other chairs and an octagonal table that was sometimes used
for discussion groups. A coffee table and several small tables lent
an iﬁfarﬁal air to the room. I added several pictures. It would
appear that the less the room looks like a classrocom, the busier it
will be. Two offices opened off this room. Mine was large enough that .
as well as a desk filing cabinet, bookshelves and a cupboard , I was
able to have two easy chairs and a coffee table. These chairs and
table were important ,I feel, for I did individual counselling here
and they lent themselves t0 a more relaxed atmosphere which is so
often an essential part of counselling, The adjoining small room was
also a céunselling room but was used for extra storage in filing
cabinets, It contained a desk and several chairs. This room was
often used by teachers for parent interviews and also individual
testa were given here, Perhaps the only change I would have liked
to have made would be to have a series of carrells along one wall

of the larger room to ensure privacy while listening to tapes etc.



Case Studies
In the following section of this veport I shall attempt to

give a general sample of the types of situation in which I found
myself in counselling sessions., Frankly,l was amazed at the number
and variety of concerns that were brought to my attention, in
particular by the pupils. At the beginning of the yeszr there were
not too many referrai% but the number began to increase by ﬁhé.Eﬂd
of September and continued to do so all year. One interesting .ct
was that the pupils test the counsellor to see if he will really
keep the counselling session c@nfidentialp I know of one case in
which I was told some facts by one student and about a week later
I was questioned by another student , very subtly, to see if I
would betray the confidence, which of course I did not. Purely by
accident I later overheard a conversation between these two pupils
which most certainly indicated that they had been testing me. From
that time onward the one pupil became one of my most regular
clients. Perhaps this is as good a place as any to indicate that
there are two factors that I feel are most essential to establish
any degree of success in counselling. The first is that there must
be complete acceptance of the pupil by the counsellor, and I do
mean complete. Anything less will cause the student to at least
partially reject the counsellor and hé-will not talk openly to
the counsellor or will avoid the major concern he really wants to
talk about. The second is that the counsellor must respect and
honour the fact that he ié t0ld many .facts in canfidencé; Teachers

may question this second fact at first but ifthe sitﬁaticﬂ is well

| explained and information passed on Whénever péssible then the

gituation becomes vigzble,
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§ase,¥
| H., was a boy, 13 years of age in grade 7. He was small in

stature ,very wiry in physical stature. His apparent capacity was
in the 120 to 130 range , both from group and individual tests,
During his entire school career he had a hiéigry of achievement
much below what would be expected.He also had a long history of
discipline problems wgich became more complex the further he went
in school., He was very alert and was often able to anticipate
questions or comments by teacher, principal or counsellor before
they were made. This theﬁ led to undesiralble or rude ansvers.
The same situation apparently existed at home where he had by the
time he was in grade seven been pretty well rejected by his older
\brothers and his parents.Many sessions of counselling, in close
cooperation with his home room teacher who was also counselling,
finally revealed that the onez interest he had was auto mechanics,
and in this area he was skillful far beyond his years. As a result

he was eventuzlly transferred to a vocational s~hool where he
could achieve at least a measure of success with more subject
areas keyed to his interestd. While the adjustment was not a
complete success 1t has in part succeeded,

Case 2

Vo was a very mature , 14 year old girl of Italian descent.,
She was, déspite her physical maturity, a very shy girlicn the
surface her school work and relations with her peers appeared to
be quite normal.On one occasion she entered the outer guidance
office, looked at some booklets idria short period of time until
it wac empty, then suddenly turned to me and asked to talk to me,
Wher we sent into the counselling room she was at first very nervous
and when she sat dovn she immediately burst into tears.My reaction

to this was simply to hand her a Kleenex and let her have the cry
‘ g B




that she obviously had been holding in check for some time. When
she regained her composure, she began to talk.Her parents were
very rigid and she felt did not trust her. As an example she caid
that she was permitted to go to a store directly across the street
from her home, only if accompanied by her parent or an aunt.She
also had been timed coming home, and if she was as much as one or
two minutes late her father started for the school %o meet her.
These are only examples of several things she mentioned, any
infraction causing severe punishment.l felt that this was a place
where all i could do was attempt to assist her to understand the
reascﬂs.'right or wrong, behind her parents thinking, I attempted
to explain as best I could that this was a result of her ethnic
background, the upbringing of her parents, particularly her father,
the family constellation etc.I also pointed out that this would

L. not solve the probilem, but hopefully would make it more tenable,
At the time I wondered if I really had helped at all, but she was
in to see me about several cfﬁer matters and indicated that it had.

Case 3

R, was a-yaung lad of 13 years of age in grade 8, He was of
average intelligence and up to this year had done average work in’
his académic subjects. However , in grade eight he was greatly
influenced by several older boys with the result the academi¢ part
of his school work deteriorated rapidly. As & result,in part, of
this,R. gradually became a disipline problem and adopted an "I don't
care attitude in order to compensate for his lower achievenient, At
the request of his home rocm teacher I had R. in for severalsessions.,
At first he was rather hesitant to arcept help, feeling that we

were just interfering , but gradually this h@étility broke down,

The result was that over aperiod of time R. accepted and assisted

in a thorough assessmeq? qf'his!werk. his potential and the need

21




for and setting up of remedial work and a strict study schedule

in which he could be helped by his teachers, his parents and the
counsellor, From an almost certain dropout or potential failure
R. changed to an extremely happy boy when in June he was able %o
proceed to the technical course of his choice with a clear pass
grading.The basic ingredient for success in this cuse was probably
the close cooperation and teamwork between teacher, parents and

t+he counsellor.

Case 4

Occasionally a counsellor is placed in a position where he
must decide how much he is prepared to risk to help a child.This
happened in the case of A, a grade 8 girl. Up to this point in her
school career no problems had existed. The girl was an excellent
student, well mannered, in fact was highly regarded by both staff
and students alike. She showed many qualities of leadership and

was a mature well adjusted young lady. Suddenly a véry rapid
change took place and she became about as completely opposite to
her former self as possible. School work,manners,attitude,personal
appearance all changed drastically and she became uﬂintérgsted, ﬁ
rude, crude and generally a very unlikeable person., Partiallyi
becsuse of my own observations , also because of a request by the
home rcom teacher ,I czlled her in far-an inter%iaw. The climate
in the counselling room was charged. She was wondering why she
had been called in and thus was tense, nervous aﬂd!very much on
the defensive. I, for my part was also concerned for I realized

that I was treading on rather private ground which could result

22



in criticisme The major problem was one of conduct and language

in connection with boys, which was crude to say the least. At

first we talked in a general manner but gradually the course of

the conversation was steered toward my major concern, She was

very reticent to admit she was acting this way but grudgingly did
so after a time., I felt at this point that this was one case

where honesty was thegéest policy,and since the girl was definitely

worth taking the effort for, I decided to literally ,"Go out on a
1imb", Basically I stated ,"This is the way I see your actions and

your teacher agrees and wés concerned enough about you to speak to

me to see if we can help you. Please believe that we are not in

any way attempting to interfere in your private life, I will tell

you what we feel,you may assess what I say and accept it or reje;t
it ,as you wish. If you act thus and so wich certain individuals,
then the result will be thus and so., This is rather blunt but it

ié simply a statement of fact. The problem is now yours to deal

with as you see fit.Rather by coincidence, I received a telephone
call from the girl's mother that afternoon expressing very deep

concern about the same matter and requesting that I help if I could,
I informed her of the interview,giving her as much information as
possible without betraying confidence., About three weeks later the
home room teacher commented on the drastic change for the better in
every aspect. One of the most rewarding features of my year's work
was a visit from this girl on the last day of schcel,}when she

made a point of thanking me for calling her in for the interview,

Case 5

Often the child is caught in a series of circumstances at home
which are a vital influence in their life, yet because of the fact
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that the parent may be too close to the situatica or may be very
involved in it, the parent cannot bc the person to whom the child
turns for help or understanding. Such was the case of L. a grade
seven girl. The situation at lLiome had been difficult for some time
as the parents were éonsidaring divorce.Finally the father had left
the home completely but continued in every way possible to exert an
influence on L. ané attempt to get her to leave her mother also,
When divorce proceceding were begun she was faced with the decision
of chosing between her parents, both of whom wanted custody. Of
course all the sordid details are not here, suffice it to say that
here was a young girl, caught in the middle of a divorce action,
lo—-ing both her parents and being called upon to assist in making
a Adecision as to which parent she would prefer to be with.Whether
her decision would have any bearing in court or not, I do not know,
but she was most disturbed by it and came to the counselling office
to obtain help if possible, She desperately needed someone to talk
to and basically this is what we did. She discussed at great length
the pros and cons of any action she might take or be required to
take by the courts. As much as possible I passed on information or
helped.her clarify her thinking but the basic ﬁecisians were hers,
This would indicate that often the counsellor can serve best Ey

beirg a sounding board for the child's thoughts and reasoning.

case 6

Sometimes an incident which to a casual observer might seenm
boy in grade six came tc’me one day and upon entering the office
burst.into tears., The circumstances were simply that he felt he
had no friends and found it very hard to approach a classmate or

other student to offer or cultivate friendships, While an older
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person might tend to shrug this type of situation off or simply

tell him not to worry because everything would work itself cut W.
was not prepared to accept this type of answer.To him the situation
had reached catastrophical proportions,Fortunately at the particular
time he came in we were just about to begin a series of lessons in
grade six dealing with this very subject ,viz getting along with
others, manners, how to make friends, what makes a good friend etec,
I discussed this for a short time with him and then suggested that
we leave the subject for now, take some of the classes, then if

the situvation still was bothering him he could come and see me again,
As it happened, he was in to see me again but never about the above

problem which apparently resolved itself as the year progressed,

A S . Wy SO g

" Up to this point no mention has been made of an important

source of help the counsellor has, that is outside services such
as Family Services. C, is a case in point.She was a delicate
child, grade six, snd came from a family that found that it was
difficult to mazke ends meet from day to day. The father had been
seriously;injured in an accident at work and was self employed

in the watch repair business since his injury. There were three
children., The mother had found it difficult %o cope with this
situation and in addition was in poor health. C. was having a
difficult time at school, she was highly strung;ivery nervous and

found it very difficult to adjust to any new situation such as

a rotary system, In addition she had academic difficulty. We were

in the process of attempting to help her with remedial work and
individual help in several areas wﬁen her mother became severely

i1l and subsequently died.This was a terrible shock to C. Fortunately
because of our previous contact with the home we were able to

move very quickly, contact Family Services and through them have



a vo'unteer worker in the home the day after her mother's death.
Arrangements yere= also made through the Counselling and Attendance
Offices at the Board Office to have a counsellor visit the home on

a regular basis. This was a supplement {a_visits that had been

made previously but not on a regular basis.At no time had the Ffather
been cverlﬁ communicative, but he did telephone the school tc¢ express
his appreciatian of the help given, C., by the way settled down in
school and began to show some signs of progress.

Case 8__

“Tn some instances the counsellor can work with the classroom
teacher very closely. A typical example of this would be the case
of B, This was a girl of 13 years of age, relatively low in natural
capacity who had spent the four previous years in an opportunity
class (special classes for extremely low achievers, low natural
capacity). This year she had been transferred to a Middle School,
which did not have any streamed classes or at the time of iransfer
any special remedial groups.She found herself confronted with two
main problems, the first of adjusting %o the school, rotary and all
it entailed , the second a social adjustment from small classes
and school to a large class in which she was the oldest pupil.At
first shé appeared to be able to cope reasonably well, but as the
year progressed she began to fall behind in her schoolwork and in
frustration compensated by becoming a real social and disipline
problem.Her home room teacher attempted to deal with this within
the classroom at first, then came to the guidance services to see
if we could suggest any possible solutions., The teacher and the
counsellor spent a considerable amount of time to review all her
regérds etc. and then a consultation was held with the principal.

Following this further assistance was obtained from the counselling
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services at the Board Office and a consultant sat in on the case,
Working together a behavior modificaticn schedule was set up. B,
was given a certain list of responsibilities that she was to take
special care with each day, for example, not disturb anyone in a
class, Bach teacher that she encountered during the day was made
aware of the program,.what we were attempting to accomplish , and
was asked to initizl a timetable that B. carried with her 4o all
classes, Certain standards were set, minimal at first, and if B.
net these standards for a prescribed period of time she was permitted
to take part in unified arts, a subject she was extremely anxious
not to miss by default., Within a very short time a change was
evident in B's behavior, schoolwork began to improve ., The home
room and indeed rotary teachers éommEﬁted on how earn«stly she was
trying. Within about three weeks the home room teacher remarked
that the entire atmosphere of the class had been changed, B. was
no longer baiting pupils or Leing bated, disipline problems that
nad existed, disappeared, Incidently, B's parents were kept well
informed at all times of our plans and our progress,They were quite
delighted with the results and indicated a change of attitude at
home as well. The counsellor would do well to remember that the

parents often are as concerned as he,and can be a valuable ally,
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There were occasions when as a counsellor I found myself

Cage~¢

quite frustrated by a situation in which I wanted to help and
could not to any great extent. The consultants in the guidance
department at the Board Office and I joked on occasion about the
times a counsellor needed a counsellor. However ,in all serieusﬁesg

I feel that there are times when this is true. One cf my reasons
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for saying this was L.,a grade 7 boy,short, obese, relatively high
intelligence, very serious about school, life et ale The real cause
of frustration however, was not the boy but his mother. She had a
history of problems with the school and all connected with it from
the time L. had entered kindergarten., Being the type of child he
was, L. was subjeet to ridicule by his ciasgmates.ﬁe used two ways
To defend himself, first he assured all teachers and the prinecipsal
that he did no wrong and was being picked or. which incidently was
not true as he was just as mean to his peers, secondly all ‘that had
taken place in the school was daily reported to mother.Periodically
mother would call the school and heads were supposed to roll. No |
amount of explanation of the true situation,or. couniless attempts
to have her in for an interview had any effect. An attempt was made
To have an outside agency do counselling in the home , tnis was
havghtily spurned. The guidance services in the school tried in any
way possible to assist L. to adjust and get along with his peers
but we felt that any small gains we made were to a large extent
nullified by the home situation. Someday, hopefully, provision
will be made so that assistance can be given in the home where it
is needed whether the person ig:-willing to accept it at first or not.
I found this type of case most frustrating because it was most time
consuming, Finally it was necessary , despite my firm belief that

a counsellor should be available when the child wants him, to put
this particular case on a priority lié% and sometimes attend to
more urgent cases first. |

Lase 10

“One situation comes to mind in which I did go into the home.
C. A.. was a very bright student and up until this year in grade
7 had managed to cope with any situation in"which she found herself,

She entered my office in a very nervous state and literally blurted
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out that she found iife at home intolerable. She further s :iated

that she was now 12 and if things continued the way they were, as
soon as she was 16 she planned to run away. I was aware thal she
came from a relatively good home in a middle income district , she
was well dressed and did not seem to lack anything the other pupils
had. As she talked ,the following facts came to light.Three probleins
were causing cancern.“Her Tather worked out of the city and was home
only on -reekends, her mother had been quite ill for some time and
finally an older sister had been married,had two children and the
marriage had broken up.The sister returned to her parents home.
Mother became very overprotective to th. older daughter,treating
her almost as a sister. As a result C.A. was reguired to look after
the younger children almost constantly while mother was out with
the clder sister, She also wzs required to do many chores around

the house that father ordinarily would have done such as mowing the
lJawn etc.This meant that she never had any time %o herself, no time
for her own friends and far too many responsibilities for a girl
of her age, 1 éheckea into these details and found them to be true,
so contacted a counsellor at the Board Office, After some discussion
we felt it was necessary, with C.A.'s permission, to approach the
mother, for apparently she was in complete ignorance of the fact
that any problem existed. An appointment was made to see the
mother ,in her home, at her convenience.l was a=bit apprehensive
about the outcome, but at this point we were cammited; Aé fhe
situation developed, the mother recieved us most graciously. I

was interested in the mother's unawareness of the situation she
had created. After perhaps an hours discussion,guidelines were set
up ; to which the mother agreed.To the best of my knowledge these

have been succes=zful in removing the problem,
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M. was a 13 year old girl in grade 8.I saw her for counselling
many times during the year. This was a situation where there was

no solution but counselling provided a safety valve for M. She was
an adopted child, her mother was fery strict and absolutely rigid,
her word was law. Father had more or less accepted this fact and let
himself be ruled. For some reason the mother had an obsession about
M. getting into trcuﬁle, to such an extent that she was not even
permitted to do such things as go shopping with another girl her
own age, never attended a party ete. Along with this she had a
vicieﬁt temper and tended to be moody. When she was angry she would
lash out verbally at the nearest person ,but in particular at M,

One day for example , in an angry mood, she told M, that her real
mother was a prostitute. Obviously M. was deeply disturbed by this
statement. On several occasions attempts were made to establish
cémmunicaticn with the mother, but all efforts failed. Thus the
counselling gave M. an opportunity to talk these situations over,

attempt to understand them and relieve the pressure on her,
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"If I were to write about the most interesting character I
have ever met, this léd; J. , would be a likely candidate, From
outward appearances it would be élmgst natural for a person who
did not know J. well to label him as 1azy, shiftless, in fact
almost a hippy type. He was in grade 8, very low academically,

despite é‘rélétifely high natural capacity, and was in constant

 trouble with the teachers. I had him in a small group counselling

session consisting of eight boys. It took several weeks for him ;}
‘to become ‘involved, -but when he did I~Was_amazed at his knowledge
and understanding of human hajur;; of the people with whom he

8B

=



came in contact and particularly of his peers, Time and again he
quietly inserted the ccrrect word or bit of advice in the zroup
discussions, and when he spoke the other boys listened. I suppose
the real reason I mention.J. as a case study is because he taught
me far more than I helped him., He was literally an encyclopaedia
of facts abuut the world of young people today. Peer groups,dating,
motorcycles, drugs «.. you name it and he had the information. On
several occasiocns I took the time to check his information and he
was always right. I am not suggesting that every counsellor should
have a J. to supply information , but I am éuggesting that perhaps
all too often we tend to label first and listen later when probably
the reverse should be true., At thé beginning of the sessions J. was
a sure, confirmed dropout as soon as he reached sixteen. Even then
he knew where he was going and why. He had accepted his low marks,
he knew he could not be sugcéssful in a regular collegiate., As a
compromise he had decided he wanted to go to Northern Ontario as
he was a very keen hunter and Tisherman. He also felt he could get
"a job at manual labour in a small industry. The group sessions did
- accomplish more than I had realized., After about six sessions the
 teachers commented on a change in attitude for the better., At the
end of the year I was téid bﬁ the other members of the group that

J. was not dropping out of school in one year as he had planned,

Iinstead he was taking the full three year-vacétianal course, He did-

not tell me as it was to be a surprise the following year, but the
boys felt I should kncw. He still intends to eventually go north,

but hopefully he will be better prepared.
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This final case study concerns a situation that is probably
common to all counsellors, indeed to teachers as well,_whether they
are counsellors or not. Two indignant looking boys entered my office
and asked if it would be possible to see me immediately. The cause of
the indignation was a conflict with the teacher, which they said had
been going on for some time., I was aware of this conflict, which was
partly justified. I felt that as a professional person my duty was
to support the teacher but I also felt I had an cbiigatian to solve
discuss the situation quite cpenly, thus ridding themsélves of much
of the pent up emotion. We then began to assess the situation.Several
suggestions came frém}the boys as to how the problem might be solved.
If these did ﬁ@t wark( and if they still felt as strongly abaut it as
when they came to me, [my suggest;cn was that they should see the
principal as this was|under his jurisdiction. I had earlier suggested
that they see the teaLher and “talk matters over but they felt that
in this case nothing would be gained. A further suggestion was that
the teacher might be included in this discussion if the principal
~ approved. They welcomed this idea and expressed the feeliﬁg ( as
students did on many eeéésicns ) that teachers could often be a part
of a discussion, particulesrly small groups. The problem was resolved

as it was never taken to the principal,




The previous pages have attempted to give some idea of the —
\
/

type of counrselling encountered in a liiddle School.Needless to say
it is only a small sampling of the many diverse situations met in
the course of a school year. To me p.rsonally, counselling would !
seem to be the heart of the guidance services and I say this with i
a full awareness of the limitations of time, staff etc. I say it
beceuse of the many times students have come to see me about option
sheets, utudy problems; social problems, unhappiness for a multitude
of reasons both at home and at school. I say it because more than
ever afte;?iperiad as a full time counsello: I know the pupils need
a nom-authoritarian figure in the school to whom they may talk
openly, without fear of disciplinary ac%ian. to reason out the
normal problems of growing up and adjusting to the adult worlid.

This viewpoint is Jjustified in my opinion by the fact that in our
school , which up until last year had no guidance, there were over
five hundred self referrais fram the students, approximately seventy
from the teachers plus perhaps another fifty that were the result

of action by the principal or the counsellor,
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In an effaru to obvtain a brue plcture of the guidance program

a questionnaire wasdistrituted to the principal, vice-principal,
teachers and pupils. At that time a2 request was made that it be an
honest evaluation both for and against, in order that the program
could be assessed and necessary changes made, All persons completing
the survey were asked to remsin anonymous to permit a free expression

of opinions. The following is a summary cf the opinions expressed,

PRINCIPAL

Q- In what ways have the guidance services been of help to you
this year?
A, Many problems of students have been talked out before they
(”* became a real crisis.
The counsellor was another person who was available to help

the teachers, to discuss with them how to help pupils having

difficulties,
The counsellor was another person who was available to help

\ parents with specific problems. An advantage was that he was
not directly associated with the academic side of the child's;“
developnent. |

Student Council has been looked after wsll,

Q. ' In what ways could the guidance services ﬁave been more
effective?

A Weineed to find some way of reaehimg more pupils. Ideally %4
" be able to prevent difficulties before they become a crisis

situation would be the goal.
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Q. What advantage (if any ) is there in having a cégnseil@r in
the school as well as a central service centre upon whose service
you may call in various crisis situations as the need ariseg?
A Action can be taken much faster.
There is ﬁore feedback to the teachers,
Results can be interpereted +o the teachers by the counsellor
thus saving time,
The children relate faster when acadcanic problems are not
stressed,
Q. How do you feel the guidance services and the program has
been accepted by (a) the staff (b) the students?
A. (a) Well particularly if the staff member has been directly
involved with a special problem.,
(b) Well, but we have not yet found a way of reaching the
more serious personal problems on a self referral basis.
Q. Do you feel the benefits gained from the guidance services
Justify the expenditure on salary, equipment etc?
A, Yes, The area is becuming a real resource centre,
Q. What recommendations would you make for the further development
- of this service ....1.e. program , referrals etc.? .
A. Regulér meetings with teams of teachers to discuss how the
teacher and guidsnce personnel can assist each other.
Early identification and remedial help for potential problems..
More group meetings (maximum of eight students ) with
students having similar difficulfiégg
A regular teacher and counsellor meeting té discuss individual

students, .




The vice-principal was asked the same questions as the
principal. His answers were as follows.

Q1 Students have a designated person to whom students may take
préblems;

Another person is available to assist teachers in d=aling
with pupil problems.

A resource person is available to sit in on parent - teacher
- eonferences.

Q2 More work with disipline prcblems in an attempt to prevent

pupils from getting into difficulties in class.

Some adjunct to the self-referral system is needed.,

Q3. Avoidance of long delays in getting action when counselling
is needed,

There i8 more feedback of non-confidential information in
ordar that staff may be aware of difficulties which studén%s
have and may be more sympathetic to the student.

Q4 Especially well with teachers who have been hélped directly.,

Qs Very well by those students who have availed themselves of
the service., It would have been even more successful if we
could find ways of having some of the disipline problems
more involved in personal counselling.

Q5 Yes, With more time to integrate the student services we
can expect to accomplish much more in the future.

Q6 A closer 1iaéen between the counsellor and the classroom
teacher ( perhaps to be achieved through regular meetings
with teaching teams to discuss prablems and possible attempts
at solutions). | |
A very intense effort to identify potentially difficult

Q students and students with problems so tha% they can be




directed into a group or individual counselling situation by
whatever means are necessary.,

Neither the principal ér the vice-principal felt thst the
role of the counsellor was in any was in conflict with their role

in the school.
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TEACHERS

Q. Jn what ways has the guidance service been of help to you

This year?

A. In the placement of students, advancement classes, remedial
classes etc,
In dealing with behavioral problems , @didgnosing the difficulty,
counselling, planning with the teacher, setting up a progran
for behavioral modification.,
In the testing of pupils for various reasons, interperetation
of test ;ésulisi Suggesting a follow up program as a result

of the test findings.

ASSisting pupils in their choice of options in collegiate.
Provided individualized attention for the studen*s for their
personal problems such as social problems, emotional problems.
Provided a person to whom the teacher could relate when
concerned abcutlétudeﬁt problems of mzny kinds,
Provided the teacher with a better understanding of the
. problems faced by individual students.
Provided alternate class management methods.
Provided a liason between the hcme and the teacher. 1n some
cases acted as a resource person for perent-teacher conferences,
Provided a liason between the teacher and SPecialAservices
at the board office such as case conferences, family services,

stcholagical services etc.




Q. In what ways could the guidance service have been more
effective?
A, Try to reach th2 shy student who has a problem but will
not approach the couasellor on their own initiative.
Time permitting , interview the "aversge" student who is
making good all round progress.,
Time permitting , much more individual counselling and
counselling with small grouvs on a regular basis,
Improve the communications with the teachers concerned with
a pupil interviewed, For example , after an interview send
a ngﬁe to the teacher stating simply ,." L. has a oroblen
at home",
Tactful suggestions given to the +teachers as to the nature
of the problem, how the child might te helped. This would
be particularly important to new teachers,
Teachers with a problem child or a problem of their own
might have a regularly scheduled meeting with the zounsellor
to discuss how to deal with the child, classroom management etc.
Attempt to reach more pupils with minor problems thus preventing
major problems. N
Closer follow up on students interviewed, particularly those
vho do not seem to be responding.
Keep the time lapse between a request for an interview and
the interview to a minimum.
Provide a list of alternate counsellors that the pupils

could see if they wished. These people must be trained,
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Q. What advantages are there ( if any ) in having a counsellor
in the school as well as a centrzl service centre upon whose service
you may call in various crisis situations as the need arises?
A, The counsellor is known by the students and knows them,
Therefore the students are less shy and the counsellor is
more effective than an outsider,
The counsellor provides relief for the teacher and the class
with "crisis" children.
Diagnosis and possible treatment or referral to an outside
agency take place when the need is there.
The counsellor acts as a tempering agent with the teacher
and pupils; teacher ,pupil and parent. |
The students see the counsellor as a definite ﬂcn—administfative
person to whom they may always go to seek help.
A professionally trained counsellor is always available to
help the students and/or the teacher., The immediacy of this
help is very important,
The counsellor can act as a liason person between teacher,
parents, special services etc,
The counsellor , on occasion , provides remedial solutions,
assists the teacher in dealing with problem students.,
A minor problem cen often be headed off before it becomes a
ma jor problem.
Behavioral modification was most successful in several
cases.The counsellor being in the school was able to implement

it quickly and act as a control and assist the child,
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Qe How do you feelxthe guidance services have been accepted

by the students?

A, All teachers indicated they felt it was well accepted. One

indicated total accept..:ce,
In addition to the above the following comments were made:
The students who need guidance most are often the ones who
are most reluctant to use it or are negative toward it.
The students indicated that they liked the confident’ality,

the fact that they could speak ovenly and not be critisized,

the small groups.
Two of the crisis cases stated that the guidanée‘cffice was
the only place in the school where there was someone who
would listen to you and not pick on you,
The teachers also said that those students who made use of
the guidance services were usually more positive in their

outlook aftier.
Q. What recommendations would you make for the further

development of this service?

A.  In the case of a persenality conflict befween the teacher
and a pupil, I would like to have the teacher involved at
!same point in the discussion with the child.
Give more information to the staff,passibly by an exchange
of ideas at a staff meeting or small group meetings.
Regularly scheduled periods to discuss various concerns
of the staff members.,
More trained guidance counsellors to give the st.uents a
choice of counsellors and to ehsgre availability of a

e counsellor when ngeded.The ratio in this school is far
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Q.

too large ..counsellor / pupil,It is impossible for one
counsellor to deal adequately with 550 children,

No scheduled classes, rather use an overlay program in which
a unit could be taught as needed i;e; option sheets and the
choice of courses for high school done one period a day for
a week , This would make use of natural motivation and also
lend itsz=1f to continuity.

Use much more group work with s%all groups { maximum of
eight students ).

Introduce parents of new student whc»enter the school during
the year,to the program, the school etc,

Much more emphasis on counselling.

Have you felt that the role of the counsellor was in any

way ~in conflict with your role as a teacher?

A,

All teachers replied ," No" Further comments were made
such as:

definitely helpful,

teacher cannot do all a counsellor can because of lack of
time and training.

it w.s a supportive reinforecing role.

"helpful in conflicts of all kinds.

Further comments or suggestions?

The teachers suggested that the counsellor might consider working

in the following areas

Assisting first year teachers,

assisting with report card comments.

assisting with the writing of comments on CU.S.R.s



STUDENTS
Q. Do you feel the guidance services were of any personal value
to you? Please state briefly why you answered as you did,
A, Yes: 48 students
No: 26 students
Unsure: 1 student
It helps choosing friends etc,
It helped answer questions about things I was not too
sure about,
I felt free to state opinions and dliscuss.,
I feel better after a discussion whether it complately
solves the problem or not.
It helped me to understand some teachers and their viewpoint,
It helped me to understand my parents.,
o . It helped on topies such as ,..drugs, study, further educaticn,
peer groups, emotiéﬁs; dating , prejudice etc.,
It heloed with choosing collegiate options,
It was better than my cthér school, it had no guidance,
I had one person I could talk to at any time in confidernce
about things I could not discuss with my parents.
Q. Have you had any personal ccunselling this year?
A«  Yes ,.,0Once U48%
Two to five times 12%
Over five times 6%
Never  34%
Q. If you felt it was of value ( or not of value ) please state why.
A, Same reasons as the question above
~~Helped-m3»with ﬁy.schanlwark~and my marks improved.

Helped me with my parents. )




I got a study schedule and it worked.
I had a problem with a friend and solved it.
I was able to share my problem.

It helped me with a social problem.,

Qe How many +times have you visited the guidance offices this

year (for any reason )?

A, The answers varied. The average for the schoecl would.be about
once per pupil.The ratio was approximately the same as for
the first question. |

Q. What sort of problems or concerns would you bring to

the guidance services?

A. Problems concerning:

personal matters

peer relationships

parents

teachers

school work such as study habits, report cards,extra help,
to get information about tollegiate, options, occupations.

- school problems such as making friends etc.

Q. ‘Wonld you préfer.interviéws arranged by (a) the counsellor
(b) the teacher (e¢) your request by self refer. al?
A, By the counsellor . .20 students

By the teacher......1l2 students

By self referral....42 students
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Q. What kind of information do you feel should be kept in the

guidance office for your reference?

A, Tares, pamphlets, books and booklets, records, filmstrips.
Topics should place emphasis on the guidance lessons and
include occupations, collegiate, study skills, emotions,
peer groups and relationships, parents.

Q. How do you feel about the guidance classes? Lave they been

helpful <o jcu? Please give a reason for your answer.

A, Basically the answers were the samc as for the Ffirst question
of the survey. However 60% of the students indiéated they felt
it would be more useful if the lessons were grouped, Two
examples given were orientation to the new school and option
sheats. The suggestion was that these be done in a series of
lessons for a peried of a week or so rather than one lesson
a week,Orientation would be done as soon as possible in
September, option sheets could be done in January or February
depending ont the requirements of the collegiates,

Q. Which t@giés dealt with this year do you feel were most

useful to you personally?

A. Drugs, option sheets, collegiate orientation, emotions,
pesr groups,parsnts, teachers, These of courss varied
-depending on the grade level.

Further comments or suggestions.

More small discussion groups.Pupils would feel freer and
become more involved in the discussions and learn more.
Mix up the groups for discussion for classes. That way we
~would get ideas from our own class and from others,
Use as much student participation as possible as you did

in role playing, letting the studeg;s teach, discussion

gorups etc.
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were also in small group discussions. They answered one further

gquestion

Q.

A,

What value ( if any ) was group counsel.ing to you?

1t gave me a chance to talk more freely about things that
I would not discuss in class even in a discussion pericd.
It helped me to know myself better,
Some of tho toplcs were oneg that would not be brought up
in clasé, vet they were topics we were interested in.
It helped me in relation to peers , to understand another
person's viewpoint and accept it. I listened to things the
boys sald to criticize me and corrcct me and accepted them,
but I would not accept them the usame way from a teacher or
my parents.
It made me decide to finish school rather than drop out as
soon as I was sixteen. |
I found out what people think of me and my perscnglity and
this helped me. |

With a small group you could participate more and get more

out of the discussion. You were not embarrassed and could talk

about anything.

All boys participating in the group were most reluctant
to end the sessions the last week before school closed,
ééfé%?i commented that I was to be sure to have more small
groups next year since they found them the mest valuable

part of +the program,
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As the counsellor involved in the pilot project in guidance
in Norseman Middle Sghéal, I find it difficult to evaluate. I say
this because it is often easier to evaluate from a distance than
from close up. Personally I felt thatseveral vositive forward steps
were madzs and I believe the comments of my colleagues in the evaluation
sheets they svomitted will bear me out in this. One of the difficulties
of a vilot project is its wvery newness, a flood of ideas and goals
that it would be imposcitle to fulfil in any one year. Specifically,
however , this was the result as I saw it..

As many of the pupils commented, the program filled an
urgent need of the puvils for a non-~authoritarian figure in the
school to whom they were able to turn as need arose to assist them
in making decisions, solving problems, in effect help them with the
concerns of growing up. More than once a student would comment that
they were able to come to me and discuss Séme concern that for a
variety of reasons they felt unable %o discuss with a parent or a
teacher. The fact that there was a strong feeling of confidentislity
aided these discussions . The fact that I attempted to see their
problem as they saw it, and did so without ecriticism or comparison
with another student was of value to them,

Many pupils expressed appreciation of the small discussion
groups, others who did not take part requested to be admitted next
yvear. It was beneficial to all concerned , including the counsellor,
%0 be able to sit and openly discuss many concerns without fear of
ridicule, criticism and in confidence. These sessions ,I believe,
helped the students involved to begin to think thrgugh their own
problems, to accept the ideas and suggestions of others.
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The staff ,I hope, benefited in several ways. The guidance

services provided a resource centre which gave them an opportunity
to discuss concerns of many kirds, In addition it was a lizson to
other socurces that could be of assistance. In some cases zs<istance
was given in crisis situations, Behavioral modificestion, testing
and test interperetation; suggestions on classroom manag ement,pupill
behaviér,ematiénal problems of pupils ,diagnosing snd suggesting
possible 5@iﬂb10ﬂ for pupil problems, liason between t-acher,

rurent, outside services

these were of assistance to 1he teacher,

However, all was not a completely successful venture, Some
students were not reached that should have been, too many csses
were crisis oriented. Perhaps 1 could attempt to justify these by
stating,"Time did not permit" , but hopefully next year a solution
can be found. Probably the best evaluation would bz that given by
the entire staff and the principal ac they were the people who did
or (id not receive benefit from the guidance services.,

As I see the guidance program, the following are changes
that I would suggest should be made to improve its efficiency and
to have an even greater influence in the school. I most certainly
am not qualified, nor do I wish to criticize but I feel that a
major change should be made in the program.I say this because I,
and many other counsellors I have talked to, feel that one pericd
a week ,regularly scheduled for prescribed 1esgcns can no longer
be justified, This does not mean that " gu%dance lessons “ should
be discarded however. Most counsellors would agree , I bglieve,
that one of the major problems of teaching guidance is motivation.
This is so for several reasons, aﬁong them the fact that there 1is
a considerable overlap into other subject areas, .that the topics
connot always be in rgduCﬁd at 'a time when interest will be high

éﬂ}’



or can De gEﬁeratedajFor these then,cind other weasons the leszons
are unproductive., My suggestion would be this. Instead of regularly
gcheduled lessons , use an overlay program. By this I mean use many
of the same lessons bult use them at an opportune ime. An example

would be a unit on study skills with a grade six class. What more

1%

opportine time could there be than when they enter the new ,strang
world of the midcdle school and so much responsibility is placed on
their shoulders. By teaching these skills at the beginning of the
year , they could become an integral part of their abilities and
serve them throughout fhéir school years., This would involve taking
one period a day (from different subjects ) for a period of about
one week,but the job would be done at a time when it could be most
useful. The advantzges would also include the fact that the counsellor
wouldhave moie free time in blocks of vime for counselling on a
group or an individual basis. One possible deterrent would be the
fact that the counsellor would not see the pupils on a regular basis
in elass and might not know them as well., This could be easily solved
for is it not the continuing responsibility of the counsellor to
become known to and to know the pupils? This could be done by class
-room visits, meeting them in the guidance resource area =znd many
other wayé.

A second area in which I feel that progress could be made
is that of group counselling. This involves groups of a maximunm of
eight students, either all boys, all girls or a mixed group. I did
some wcrk with this in an experimental way this year and any feedback
i have had whether from teachers or the pupils involved indicates
it is beneficial. Baaically this method involves a discussion in

which thz students are permitted to6 talk about any topic they wish,
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In order to be successful a few basic requirements must be met.

The group must agree th t anything seid within the group is absolutely
confidential., It is wise 10 contract a certain number of sessions,
possibly six then agree to0 evaluate. £t is important that the members
of the group be choéen carefully, for it is necessary to have at

least two pupils who will act as cuntrol for these are needed as

leavening, The counsellor shoyld; as much as poscible;remain in the
background and act only as a resource person unless he is acked by
the group to become a part of the group. If this is the case he

will join but must ,as is 1rue in any case, be completely accepting,
not critical , not an authority figure and more often than not be
prepared to let one or the group correct another or make the
suggestion for the group will zccept these statements from a peer
but not ag_well from the coungsellor, In my groups this year 1 had
some boys who were considered real problems. A%t the end of the group
sessions several teachers commented on tne changes in attitude etc,
that had come about. The boys theéselveg were most reluct=snt to
stop the groups. In my humble opinion this is one awrca of guidance

that should be thoroughly investigated and utilized. It would seem

involved in counselling at one time. To counsellors who are always
pressed for time this offers the opportunity to counsel many more
sfvdenﬁs in the given period of time, A second advantage is that
often results canbe achieved in a group that cannot in individual
counselling, simply because the students will accept a statement
from their peers that they will reject if an adult, particularly

a teacher or parent says it.

¥
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A third area that should be given serious consideration ,I feel,
is the fact that invariably much of the counsellor's work tend to be
related to crisis oriented situations. The reasons why arc obvious,
lack of trained personnel, the society in which we live ete. I wculd
submit ,however, that serious thought should be given to this problem

and action taken.The answer 1is very complex,time, money and talent

0

would need te be involved, but i* could be solved, Perhapr a lecgical
starting point would be in the school. In almost every school there are
teachers, who givenvthe incentive , would take training. These
should be soug-t out and encouraged to do so. On haviﬁg completed
their training they should be placed in situstions where they could
use it., Perhaps I am prejudiced, but I know many teachers , who
given the opportunity would welcome the chance to work in the
guidance area and uave no opportunity to do so. My feeling about
this is the same as one of our staff members when he answered Gthe
gquestionnaire.,. “For God's sake lets use them" therby benefiting
the entire educationzl syétémg The counsellors in the schools,

given support, could also gradually reduce the number of crisi
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situations by making an intensive effort to reach these long btefore
they became 2 crisis, This requires a complete team effort by all

the staff, teachers, principal and counsellor working togethner to

begin action beforz s crisis is reached, Basically what I am saying
is repetition of a point that to me is of prime importance, "That
guidance is a team effort requiring them talents and cooperation

of everyone concerned with the education of the child.

The above concern leads directly to the fourth suggestion., It
would appear from what I have observed in the schools and fsam the
comments of fellow counsellors that we have put the cart before the
horse.Is not the basic need in the junior schools, l.e. grades one

in fact in kihdergarten as well? The old adage says thst



an ounce of preventvion is worith a pound of cure. Should we not » Then,
be realistic and face the problem at its source, the earlier grades.
It is common knowledge that by the time a child 1s a teenager his
personality and attitudes toward life are almost cc.pletely developed.
Guidance then should be preventative , nol remedis? and should begin
in kindergavrten . There it could seck and find the problem in its
initial stages, remedial action could be taken and likely a soiution
found. I am firmly convinced that many of tlhe problems encountered

in the middle school could have been eliminated in a much earlier
grade 10 counsellors hzd becn available. Teachers d@xhelp meny younw
people, but let’s be honest. It is an impossibility for a teacher to

give specialized help to all she encounters who need it when she

also has a rvesponsibility for a class., In addition, some cases
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renuire a particular type of training which she may not pos
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There are teachers in the lower gradég who fecl this need very
strongly, I have talked'ta-many of them, Should we not then mzke

an ‘all out effort to offer help? I would submit the suvggestion

that guidance must move int~ the lower grades as rapidly as possible;
for until it extends from kindergarten throughout the school system

it will not exhibit its full potential,
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Elementary School Guidance (second edition )
Brvin W. Detjen , Mary Ford Detjen

MeGraw Hill , New York

It should be noted that these books were not used directly
Tor this study per se tut rather as resouvrce material throuvghout

tThe year,
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Guidance in Elemcntary Schools
Peters , Shertzer , Van Hoogze

Rand HeNally

Guidance andCounselling in che Elementary School
Don C, Dinkmeyer

Holt , Rinehart , Winston

Elementary Guidance Handbook

I'rost

Southwestern City Schools , Ohio
Guidance Services in the Modern School
M.M. Ohlsen

Harcourt , Brace, World Inc,

Guidance in the Elemeptéry School ( a book of readings )
H.J.Peters , A, C. Riccio, J.J. Quaranta

flacMillan Co. ,New York

Guidance in Elementary Schools
Ruth A. Martinson, Harry Smallenburg

Prentice Hall Inc., , Inglewcod Cliffs N.J.

Harold F.’Gaﬁtiﬁgham » Wm. E. Hopkins

MeKnight and McKnight , Bloomington Ill,
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